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BIOGRAPHIES OF PANELLISTS

MODERATOR: PHIWE MATHE 
Media Officer in the Office of the Chief Whip 
at the Free State Legislature 

Phiwe Mathe is an Afro-optimist who is in the 
business of making a difference with a penchant for 
facilitating dialogue and negotiation in the promotion 
of South African unity and Africa’s renaissance. He 
has extensive and varied leadership experience gained 
at the University of the Free State (UFS) covering 
multiple portfolios including SRC President, Residence 
Committee (RC) Chairman, RC Finance and Mentorship. 
As an Executive member in multiple student 
associations/clubs, he engaged with a wide variety 
of stakeholders and successfully delivered multiple 
projects and campaigns at the UFS. Phiwe was selected 
as a participant for the Young African Leaders Initiative 
Regional Leadership Centre (YALI) in 2016 as well as 
South Africa’s Brightest Young Minds (BYM) of 2015 and 
attended the annual BYM Summit hosted by Barclays. 
He also has extensive social sector and public sector 
volunteer experience covering Justice, Education 
and Health Care across the Free State Province, 
working with the Free State Provincial Department of 
Education and the UFS Institute for Reconciliation and 
Social Justice. He has also participated as a panellist 

LINDA VILAKAZI  
CEO, Oliver & Adelaide Tambo Foundation

Linda Vilakazi joined the Foundation as Chief Executive 
Officer in September 2016 taking over from Mavuso 
Msimang. She is responsible for the overall operations 
of the Foundation, reporting to a board of trustees. 
Linda is an alumnus of the University of Witwatersrand 
and worked in various institutions including the private 
sector, education and development sector, youth 
organisations, local government and academia. She 
also serves on the Gauteng School Governing Bodies 
Advisory Council, is chair of the Thebe Foundation 
Board, a trustee of the Telkom Foundation and a visiting 
Associate of the Wits School of Education. She is also a 
Fellow of the Africa Leadership Initiative and the Aspen 
Global Leadership Network.

at prestigious events organised by the Mangaung 
Metropolitan Municipality, the Anti-Racism Network 
in Higher Education (ARNHE), the Desmond Tutu Peace 
Centre and the British Council.
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PELIWE LOLWANA  
Associate Professor at the Centre for 
Researching Education and Labour, WITS

Peliwe Lolwana is a Visiting Associate Professor and the 
former Director of the Centre for Researching Education 
and Labour (REAL), University of Witwatersrand, in 
South Africa. She chairs the Task Team on the Planning 
for Community Education and Training Colleges as 
well as the Quality Council for Trades and Occupations 
(QCTO). Previously, she has worked and managed a 
variety of educational institutions, statutory bodies 
and government directorates. She has served in 
many commissions tasked with the transformation of 
education in South Arica. She still serves in a number 
of Associations, Boards, Foundations and Councils in 
education and training. She consults for international 
and national bodies in the area of her research 
interests, which are: Youth unemployment, Informality, 
Inequalities, Technical and Vocational Education and 
Training (TVET) and Post-school Education.

PALI LEHOHLA 
Statistician General of the Republic of South Africa

Dr Pali Lehohla is the Statistician General of South Africa, 
a position he has held since November 2000. He is the 
Chair of Africa Symposium for Statistical Development 
(ASSD), a country-led initiative established in 2006, the 
aim of which is to put statistical evidence at the centre 
of policy in Africa. From 2005 to 2010 he served in a 
variety of portfolios. He was Chair of the United Nations 
Statistics Commission, Chair of Statistics Commission 
Africa and also Chair of PARIS21 a global partnership for 
statistical development in the 21st Century. He is also the 
Chair for the Sub-Group on Harmonisation of Statistics 
in Africa. He has served as an advisor to in-conflict, 
post-conflict and fragile political environments. In this 
regard, he was Chief Advisor to the Monitoring and 
Evaluation Committee (MOC) of the 2008 Population 
and Housing Census of Sudan which was part of the 
Comprehensive Peace Agreement signed in 2005.

He served as a UN envoy to the Census of Cambodia 
in 1998 and undertook a Population Census readiness 
mission in Afghanistan in 2008 and another in Iraq in 
2009. He is Vice President of the International Statistics 
Institute (ISI) and led the hosting of the 57th Session 
of the ISI held in Durban, South Africa in 2009. Under 
his leadership he has established partnerships with 
universities in South Africa in advancing tuition of 
statistical training, research and applications in state 
planning. Of note is the establishment of the Centre 
for Regional and Urban Innovation and Statistical 

Exploration (CRUISE) at the University of Stellenbosch. 
Under the auspices of the Africa Census Analysis 
Project (ACAP), he initiated a series of publications on 
the Demography of South Africa as primary tuition 
material for higher learning and advancing pan-African 
scholarship. He obtained his degree from the National 
University of Lesotho (NUL) with double major in 
Statistics and Economics. He undertook post-graduate 
studies in demography from the United Nations 
Regional Institute for Population Studies (UNRIPS) at the 
University of Ghana and Senior Executive Programme 
jointly awarded by Wits and Harvard Universities . In 
December 2015, his alma mater, the University of Ghana 
recognised his University of Stellenbosch conferred on 
Pali Lehohla an Honorary Doctorate for his extensive 
contribution in global affairs.
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MABU RAPHOTLE   
ETDP SETA, Senior Manager for Skills, 
Planning and Research 

Mabu Raphotle matriculated in 1987 and acquired the 
Primary Teachers’ Diploma from the Soweto College 
of Education in 1990, a Bachelor of Arts Degree from 
Wits University in 1994, a Post graduate Certificate in 
Business Leadership from UNISA in 2002, an Advanced 
Project Management Certificate (APM) from UNISA in 
2005 and a Master of Business Administration degree 
(MBA) from Milpark Business School in 2011. He is 
currently studying towards a PhD with the School of 
Public and Development Management (Wits University).

He started his career as a Mathematics high school 
teacher in 1994 in Klerksdorp. He later joined a Maths 
Centre in 1999, an NGO specialising in developing and 
implementing mathematics materials and programmes 
for mathematics primary school teachers. He worked 
for the Maths Centre for four years, where he was 
promoted to the national training manager, before 
being employed by the ETDP SETA in late 2003 as skills 
development project leader. He is currently a senior 
manager for Skills Planning and Research, where his 
responsibilities include managing research and other 
skills development projects.

SIKHULULEKILE ‘SK’ LUWACA  
Former SRC President at the UFS

Born and bred in rural Eastern Cape, Emnxe Cala, SK is 
an aspiring human rights lawyer, currently studying 
Law at the UFS. He is the founder of an association that 
sought to address school dropouts at age 13, in rural 
areas. He served in the Student Christian Organisation 
(SCO) as chairperson and later co-founded Ubuntu 
Schools Project that donated 100 full school uniforms 
to Phomolong High School in Tembisa, Johannesburg 
(2013). Through commitment and dedication to 
community development, he serves as the founder 
of the Hand2Hand Student Association which collects 
non-perishable food items, second hand textbooks 
and fundraises for students in need at the UFS. In 
2015 he was elected as the Representative Council 
for Rag at House Outeniqua and later on became 
Student Representative Council (SRC) member for 
Dialogues and Associations. He was elected as the 
SRC President for the UFS, 2016/2017. SK is also 
the former ANCYL branch chairperson who stated, 
“I find my inspiration from my late father, who was 
selfless and who served the country with distinction 
in Umkhonto Wesizwe”.
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As part of the centenary celebrations commemorating 
the life and legacy of Oliver Reginald Tambo, the 
Oliver and Adelaide Tambo Foundation, in partnership 
with ABSA Bank Limited, is hosting the National 
Development Plan (NDP) Debate and Dialogue Series at 
tertiary institutions around the country. Oliver Tambo, 
famed as a Maths and Science teacher, was a fierce 
proponent of education and its access for all. Therefore, 
the Foundation perceives its mandate to promote and 
popularise his legacy and thus to have education as one 
of its core pillars.

As a key role-player in the African economy, ABSA 
makes a valuable contribution, through this event, to 
create a platform where important issues facing Africa 
can be addressed and debated.

Creating access to and support of an education 
system that is humane, equitable, just, productive 
and contributes meaningfully to the development of a 
nation, particularly within the context of the continent, 
was one of Tambo’s key visions for South Africa. This 
vision has been aligned to Chapter Nine of the NDP, 
which clearly states the need for education to assist in 
building the values, skills and knowledge of all citizens 
in valuing ourselves and our fellow human beings as 
well as in allowing us to consider how we contribute to 
broader development.

The University of the Free State is recognised as a 
tertiary institution consistently seeking to create new 
knowledge and praxes with regards to reconciliation 
and social justice within tertiary education in South 
Africa and for the continent – a quest which, in many 
similar ways, mirrors that of the challenging task 
Tambo faced in finding the modalities through which 
love and respect for all human beings could be effected. 
This dialogue, therefore, provides a platform for the 
panellists and the audience to explore where we are 
today in terms of education and skills development; 
how Tambo’s vision and the NDP align; what the 
challenges are that need to be confronted across the 
education and training sectors; and which steps need 
to be taken to put these visions into action.

This post-event report has been researched and 
compiled by the Institute for Reconciliation and Social 
Justice.

It was established in 2011 as part of the University of 
the Free State’s Human Project with the mandate and 
objectives of critically researching, working with and 
addressing discrimination and injustices at the UFS. 
Over the period 2011 to 2017 the Institute’s work has 
been nationally and internationally recognised as an 
intellectual and operational locus for the pursuit of 
transformation, social justice, social inclusion and 
social cohesion in higher education globally.

OLIVER & ADELAIDE TAMBO FOUNDATION  
NATIONAL DEVELOPMENT PLAN DEBATE AND DIALOGUE SERIES

ABOUT THE EVENT 
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SECTION 2 

In the belief that it is through an analysis of various 
narratives that we find strategy, the first section focuses 
on the theme of the dialogue and how the panellists and 
audience interacted and engaged within this structure.

SECTION 1 

The second section focuses on the key findings from the various 
narratives; which are then aligned with a set of recommendations.

THIS POST-EVENT REPORT DOCUMENTS THE DIALOGUE AS FOLLOWS: 
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The Tambo Foundation purposefully framed this 
dialogue around the panellists responding to a paper 
titled, ‘State of Education in Africa’, written by Dr Linda 
Zuze, a part time Chief Research Specialist at the 
Human Sciences Research Council in South Africa. 
This is to position and examine not only the challenges 
South Africa faces in terms of the education, skills 
and innovation sectors, but in line with the vision and 
leadership of O.R. Tambo – which would have been to 
create thinking and solutions-based analysis around 
how the challenges in South Africa impacted on the 
broader education and development project in Africa. 

In this paper Dr Zuze identifies and argues that 
Africa has the largest ‘Youth Bulge’ in the world 
which represents significant opportunities for the 
continent and this also increases the demand for 
education exponentially.

However, according to Zuze, it seems that Africa 
perpetually struggles with three particular challenges 

in relation to education, namely: (1) Improving access to 
education in general; (2) Improving quality education; 
and (3) Improving equity in education.

As highlighted by the panel moderator, Mr Phiwe 
Mathe, in setting the framework for the audience in 
the dialogue what Dr Zuze’s paper also raised, was 
the need to critically examine various other issues in 
relation to the challenges of education. These issues 
were that girls and women struggled to gain access 
to education in Africa owing to cultural, social and 
political barriers. Infrastructure for education was 
an ongoing challenge in Africa, teacher training and 
curricular issues remained areas which needed further 
development and poverty remained a key barrier to 
education in Africa as well.

From these challenges, it was apparent that the 
dialogue needed to open up discourse and critique 
with regards the following questions as raised in 
Zuze’s paper:

1
Is Africa well-geared for the 
Fourth Industrial Revolution 
given its slow pace of access 

to quality education?

2
What policy levers should be 
introduced (or discontinued) 
to accelerate the slow pace 
of progress in educational 
delivery on the continent?

3 
How can the accountability 

and capacity of African 
teachers be strengthened?

4
What are the most effective mechanisms to 
encourage girls’ enrolment, retention and 
achievement in contexts where resistance 

to gender equality remains entrenched?

5 
What are the most effective approaches for the 
delivery of appropriate, affordable and quality 
education for the millions of African children 
who drop out of formal schooling each year? 

A CRITICAL ANALYSIS  
OF EDUCATION IN AFRICA 
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In response to the overarching dialogue question, 
and as a means of contextualising this question in its 
relevance to Africa and South Africa, Dr  Lehohla first 
provided the audience with an understanding of how 
Africa understood and worked with data and statistics, 
providing insight that prior to 2005 Africa did not 
have a co-ordinated effort in collecting data. In many 
instances, this meant that most of the countries on the 
African continent did not have an understanding of their 
own statistics including population size, demographics, 
development indicators and so forth. Rather, it seemed 
that Africa continued to be informed about its own 
reality rather than generating and understanding its 
own data. As was apparent, despite this situation, 
this reality continued to inform how Africa undertook 
trade and development activities. In many instances 
it seemed to be hinged off conceptual frameworks, 
geopolitical routes and processes embedded in the 
wake of Slavery and Colonialism on the Continent. As 
stressed by Dr Lehohla, without Africa generating its 
own statistics and which asked the right questions 
with regards to issues – it was difficult for a country 
to make informed decisions about issues such as those 

of education. As he had witnessed in his work on the 
Continent, the tendency to create so-called facts about 
development issues, rather than to base development 
needs on actual data, framed by appropriate questions, 
was a challenge which Africa continued to face and 
urgently needed to address.

Bringing this matter closer to home, Dr Lehohla 
provided an understanding of how South Africa had 
since 1996, through Stats SA, been collecting data to 
inform development. What South Africa needed to 
do was to interpret this data to challenges, such as 
that of education in South Africa, in order to make 
informed decisions.

In this regard, and in relation to statistics around 
education, skills and innovation in South Africa, 
Dr Lehohla raised the following key points for discussion:

South Africa’s child and youth population demographics 
had steadily been increasing since 1994, today 
representing the largest population size in South Africa 
and with Black Africans being the largest race group in 
these statistics.

Work with real data, not your own ‘facts’.

DR PALI LEHOHLA 
Statistician General of the Republic of South Africa

OLIVER & ADELAIDE TAMBO FOUNDATION  
NATIONAL DEVELOPMENT PLAN DEBATE AND DIALOGUE SERIES

 RESPONSES
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AUDIENCE RESPONSE, QUESTIONS AND COMMENTS

Members of the audience agreed with Dr Lehohla 
that graduates from TVET institutions struggled 
to find employment. The younger generation laid 
the blame for this squarely on the poor content 
taught at TVET institutions which made them 
unemployable as it was largely out of tune with 
what was needed in the country. The question 
was therefore raised as to when this critical 
shortcoming would be addressed and how our 
education system would ever decolonise as it 
obviously was not preparing graduates for the real 
world of work and industry in South Africa.

In response to what Dr Lehohla had raised about 
South Africans working with actual data, and 
not making up ‘facts’, students raised the issue 
of how their understanding of what an ‘Active 
Citizen’ was, clashed with how institutions of 
education viewed this. As articulated, when the 
younger generation tried to take agency or be 
what the NDP called ‘Active Citizens’ in trying to 
find solutions to the myriad of challenges they 
faced in institutions, educational institutions 
interpreted this incorrectly and tried to limit this 
agency. How would the younger generation be 
able to take responsibility for their education when 
this happened? The need for bodies such as Stats 
SA to provide the public with an understanding of 
the real data with regards to institutions of higher 
learning was urgent.

Students also made reference to the challenges 
experienced by large numbers of Black African 
students when the funder of their bursary only 
provided funding for tuition and not for the other 
day-to-day living and academic expenses. 

Statistics on how many Black African students 
struggled with this issue should be generated in 
order that better awareness and response measures 
amongst and from funders could be produced.

In terms of how trade and development in Africa 
was still shaped by historical systems informed 
and developed through Slavery and Colonialism, 
questions were raised regarding how the 
younger generation would be able to bring about 
development on the Continent if these obstacles 
to an African-centred approach were still in place. 
Were governments in Africa addressing these 
issues?

Further, as raised by the audience, education could 
not be dealt with in isolation to other socio-political 
challenges.

As articulated by Dr Lehohla in response, the South 
African government understood that the challenges 
in education were not limited to the education 
sectors, but that various other shortcomings in 
society played themselves out across sectors. The 
challenge of conflict in society was played out, not 
only at family level, but also in communities, in 
schools and in universities, hence government was 
trying to find a holistic approach to these challenges 
as well.

This then raised further questions with regards 
to how education should be funded, with various 
models of taxation being put forward for discussion, 
but with the understanding that the funding of 
education could not be resolved without the issue 
of industrial development and employment also 
being addressed.

As statistics had recently also shown, having a 
university degree resulted in far less unemployment 
in South Africa, than in having a qualification from a 
TVET institution.

However, education and skills developments are largely 
missing the needs and demands of the youth with 
data showing how the graduation rate of Black South 
Africans in institutions of higher education in particular, 
had in fact steadily declined since 1994.

Further, as data evinced, skills training since 1994 
had also resulted in a decline of Black African formal 
employment given the manner in which the skills 

training model had changed since the 1980’s in 
South Africa. 

These issues, amongst others, impacted severely on 
the labour market, with South Africa having a high 
percentage of formal unemployment.

As Dr Lehohla concluded, South Africa needed to 
rethink its strategies of education and skills, as data 
showed that this was not working to the advantage of 
the Black South African and as such, implementing the 
National Development Plan (NDP) would continue to 
be challenged.
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Education can assist in ‘equalising’ access to opportunities, but education must also be 
based on knowledge, critical thinking and action. This must be driven with commitment.

MS LINDA VILAKAZI
CEO, Oliver & Adelaide Tambo Foundation

In reminding the audience of the vision of O .R. Tambo in 
understanding that democratic South Africa was part of 
and should always also contribute to the liberation and 
development of Africa, Ms Vilakazi raised the following 
key considerations for the audience:

• In her understanding, education is the greatest 
equaliser in terms of poverty, inequality and 
unemployment. However, as she cautioned, 
education must be thought about critically.

• Is our education system, and in particular our 
schooling system, working from a point of strength or 
from a point of weakness in terms of the development 
of thinkers and doers, able to make the changes we 
need in Africa? This particular question was hinged 
off questioning whether our schooling system really 
worked with how Africa understands and builds 
strength on value, skill, knowledge and innovation 
or whether we continue to uncritically make use 
of educational pedagogies and content which are 
limiting our growth?

• When we acknowledge that we have challenges in 
relation to the above, we also need to acknowledge 
that our current education system is in fact inefficient 
and that it cannot support what is set out in the NDP 
in its current state.

• We must then also critically ask ourselves how we 
should work with innovation, using our abundant 
resources. An example was made of a neighbouring 
country’s desire to rather make use of fossilised 
fuels and intensive fixed infrastructure for energy 
production, rather than on solar energy. Surely in 
a country whose terrain is at times inaccessible, 
working with natural resources should have been 
capitalised on years ago. Why did it take a visitor with 
a profile to the country to raise this possibility?

• Lastly, we as South Africans need to become far 
more conscious and critical of the way in which 
we do business with Africa and in how we view the 
value of solidarity and interaction with Africa. Too 
often, South African companies sell products or 
engage in business activities in other countries of 
Africa with the objective only of making financial 
profit and without the understanding of what trade, 
engagement and interaction should mean – not only 
in terms of fair practice, but also in terms of the vision 
O.R. Tambo had for a liberated South Africa to assist 
in liberating and growing with other African countries 
as a continent. 
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MR. MABU RAPHOTLE
ETDP Senior Skills Manager

Two areas of concern were featured in Mr Raphotlhe’s 
contribution to the dialogue. The first was that a critical 
blockage to excellence in education in South Africa was 
that most teachers did not have the requisite content 
knowledge and therefore struggled to teach their 
subject matter. The impact of this on the school learner 
was dire across a number of levels. Not only would 
the school learner be stymied in gaining the requisite 
understanding about the subject being taught, but 
further, their understanding of and love for education 
and knowledge gathering would also be limited.

The necessity therefore of addressing this shortage 
in specialisation is critical to education development 
in South Africa, and in turn, to the implementation of 
the NDP.

The second issue raised was that amongst the challenges 
the Sectoral Education and Training Authorities (SETA’s) 
experienced, was that of South Africans struggling with 
the concept and practice of being an entrepreneur. 
SETA’s were often blamed for supposedly not effectively 

addressing the skills shortages in South Africa, without 
the broader context of the challenging environment 
in which they operated, being evaluated. As a result 
of the distinct breakdown of communication between 
industry and labour, further as a result of the economic 
slumps the country went through and how this 
impacted on employment creation and as a result of 
the lack of innovation driving industrial development – 
SETA’s often had to try and create miracles in spaces 
which largely worked against them. As a result, 
many SETA’s had to focus on attempting to address 
the unemployment rate amongst youths by creating 
entrepreneurs out of learners, with this being a very 
challenging exercise. An example of an entrepreneurial 
development programme was provided, wherein 100 
learners started on the programme, but by the end 
of the programme, only two learners had become 
entrepreneurs.

Further, as raised by Mr Raphotle, we must understand 
that the NDP is a vision and that it is up to us to work 
out how to implement it. 

AUDIENCE RESPONSE, QUESTIONS AND COMMENTS

• How would South Africa instil a love for learning 
and teaching when it seemed that the teaching 
profession was largely controlled by Unions, 
which seemingly challenged the space for 
teachers to view and commit to education as a 
respected profession and a calling rather than it 
just being a job.

• Entrepreneurial studies and support must be 
implemented from a very young age.

• All educational and skills interventions must 
have entrepreneurial development embedded 
in them.
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Education must be understood, supported and driven as 
part of a broader social transformation project.

MR SK LUWACA
Former UFS SRC President

Mr Luwaca grew up and undertook his early schooling 
in the rural areas of the Eastern Cape, instilling in 
him the understanding that education, community 
development and the skills development of teachers 
were intrinsically linked. As a result, he identified that 
the following issues needed to be tackled if we are to 
reach the vision of the NDP.

His experience, and the experience of many of his 
peers, showed that educators were not committed to 
teaching, but rather saw teaching as a job and not as a 
profession. When thinking critically about it, he came to 
the realisation that a majority of his early life educators 
were not skilled in teaching and struggled with subject 
knowledge as they themselves were largely products of 
the former Bantu Education system.

Mr Luwaca therefore championed the need for the 
re-introduction of Teacher Training Colleges and for 
the development of Educational Centres in rural areas 
and townships in order that school learners could 
gain a better understanding of industry and career 
options. In his experience, a majority of students at 
universities did not receive any guidance and as a 
result made qualification choices which make no sense 
in their career choices and talents. South Africans had 

enormous potential, but the current schooling system, 
in particular that to which Black South Africans like 
himself had been exposed to, was failing us.

The schooling education system also needed further 
critical evaluation in order for us to understand 
who the custodians of education should be. Was 
it the government, the parents, the community or 
the learners themselves? How would we introduce 
accountability if no one was taking responsibility for 
the poor educational outputs? As Mr Luwaca further 
emphasised, South Africa now had a democracy, 
with various freedoms, but very few people actively 
participated in it, because South Africans seemed 
fearful of being accountable.

In terms of Further and Higher Education, Mr Luwaca 
outlined that his generation saw huge gaps in terms of 
what was currently being offered in these spaces, in 
particular to the notion that these educational systems 
seemingly just continued creating employees and not 
employers. His generation was calling for an education 
system which would respond to the reality they were 
faced with today, and which would also equip them to 
succeed in the future. 
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PROFESSOR PELIWE LOLWANA
Associate Professor at the Centre for Researching Education and Labour, WITS

Professor Lolwana started her input off by discussing 
how we should acknowledge that South Africa had 
made gains in schooling since 1994 and that this was 
in terms of enrolment and achievement. She iterated 
what other panellists had also stated, that poverty 
was the most important barrier to access and equity 
in schooling and that the language of instruction in 
education remains problematic in schooling.

However, Professor Lolwana challenged the generally 
held assumption that education was going to solve 
poverty and inequality. In her opinion this could only be 
achieved in societies where the gap between the rich 
and the poor was not as wide as it was in South Africa. 
In her opinion, the pouring of resources into upgrading 
teachers or redevelopment of the curricula was not 
going to solve this challenge at all.

Rather, education needed to be looked at differently by 
South Africans. Education is what Professor Lolwana 
terms, an ‘allocative mechanism in society’ and 
according to her research and observation, wealthy 
people understand this, which is why they would 
support their children in getting the best education and in 
making their children understand why they were getting 
the education. Children from poor families usually do not 
understand this issue and as a result, most do not even 
understand why they are attending school.

Addressing the dual social policy in South Africa which 
led to the dual education system, was critical if we are 
to address the challenges and opportunities presented 
by education. Poverty and inequality would also not be 
solved by education alone, but would require a range 
of interventions including that of the redistribution of 
resources in society.

Further, South Africans also had to rethink how they 
thought of the education system as being one in which 
you either progressed from one level to another, and if 
you did not, you fell out of the system entirely. It was 
not helping South Africa’s development to think that 
the only progression path one could follow was to go 
from schooling to higher education in order to gain 
employment. Various other educational options also 
exist and need to be highlighted so that South Africans 
stopped their thinking that only a degree got one 
employment. Without these kinds of radical mental 
shifts, South Africa would struggle in implementing and 
realising the NDP.

AUDIENCE RESPONSE, QUESTIONS AND COMMENTS

Language is a highly problematical issue in 
education, not only in schooling, but in further and 
higher education as well. A majority of students 
in further and higher education are not English 
first language speakers and hence they struggle 
to succeed in a system which gears its notion of 
success based on your command of English.

Government should also consult and work with the 
younger generation in the attempt to find solutions 
and to develop policies and programmes for the 
challenges. The younger generation raised their 

concern that it was not fit for the older generation 
to attempt to find solutions to the challenges of 
the younger generation, without any input or 
meaningful engagement from the generation 
being affected.

The issue of free, decolonised, quality and 
compulsory education was also raised as being an 
issue which needed urgent attention and buy-in 
from all parties.

It is critical to embed both the learning and skills of 
entrepreneurship across the educational system.
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EDUCATING AFRICA’S FUTURE

Significant and countless studies have been undertaken 
in terms of what the challenges are to education, skills 
and innovation in South Africa as well as Africa and in 
terms of what is required to address both the real in 
addition to the perceived shortcomings. The findings 
and recommendations from these studies include the 
need to ensure that all children in South Africa have 
access to and or/are supported in Early Childhood 
Education; that schools create and support universal 
access through measures including that of no-fee 
schooling, transport and feeding support programmes 
and the like; that further education be targeted to 
address the skills shortages in the country and that 
higher education focus on development which can assist 
in broader developments including that of innovation. 
Similar findings inform the work ensuring that Africans 
are equipped with the necessary education and skills 
to enable the youth in particular to become meaningful 
contributors to the continent’s development.

The purpose of this report is not to duplicate these kinds 
of findings and recommendations, but rather, as would 
have been the desire of O.R. Tambo – through dialogue, 
to open up potential new ways of thinking about the 
challenges we face, here and in Africa. In this way, 
to find solutions which are informed by the various 
contributions the many narratives have provided and 
which can be driven in a co-operative manner between 
civil society, business, government and labour.

In this modality, the following ‘Key Findings and 
Recommendations’ are compiled as gleaned from the 
spaces found between what the panellists and audience 
were debating as well as the different meanings put 
forward in this dialogue which should go on to create 
further debate and action in South Africa.

KEY FINDINGS
Consolidating 

work towards the 
African Agenda.

The need to address the 
Educational System as a whole 
and not not just its structure.

Quality, commitment, 
accountability and the need 
for a capable developmental 

state-driven education, 
skills and innovation.

Demythologising 
the NDP.

Harnessing the 
Demographic 

Dividend/Youth Bulge.

How are we faring in providing young Africans with the requisite quality education and 
skills that will expand their capacity, thinking and expertise to enable them to become 

more meaningful contributors in the development of this continent?
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CONSOLIDATING WORK TOWARDS THE AFRICAN AGENDA 

As raised by the Tambo Foundation CEO, the vision 
for a liberated South Africa was that it would play an 
engaged and meaningful role in the development of 
Africa – a role not based on the thinking of South Africa 
being exceptional, but rather a role based on human and 
developmental solidarity across the continent.

Just as South Africa has the NDP Vision 2030, so Africa 
has the African Union (AU) Vision 2063. Similar to the 
NDP which was structured into implementation and 
delivery plans, so the AU Vision 2063 has the same. 
South Africans need to become far more aware of and 

familiar with how these Visions align and what role 
could be played in their implementation from across 
civil society and business.

As with the misperception with regards to the NDP 
having no plan as a result of the lack of access to 
information, herewith the following recommendation:

• All South Africans need access to the AU Vision 2063 
in order to understand South Africa’s part in the Vision 
and how to support the work towards the Vision.

RECOMMENDATIONS

QUALITY, COMMITMENT, ACCOUNTABILITY AND THE NEED FOR A CAPABLE 
DEVELOPMENTAL STATE-DRIVEN EDUCATION, SKILLS AND INNOVATION

The education and skills sectors have largely become 
a job and seem not to be influenced and driven by 
professionalism, nor by a commitment to quality. The 
oft-repeated adage by now is that South Africa has one 
of the highest government spends on education, yet 
has one of the lowest returns, in the world.

As is identified in the 2017/18 Outcome One of 
the Medium Term Strategic Framework (MTSF) – 
addressing the capacity of teachers as well as school 
leaders and school management is identified as a 
priority for the implementation phase. Coupled to this 
is the focus on the development of infrastructure.

As was debated in the dialogue, two issues play a role in 
limiting the potential improvement from this focus. The 
first is that of understanding who is accountable and 
what to do when accountability is not being effected.

The second is to critically address the understanding of 
democracy South Africans currently have which results 
in this state of confusion and non-action. The NDP talks 
about South Africans being ‘Active Citizens’ in terms of 
the vision of the NDP. This focus needs to be deepened in 
communities with the appropriate reporting, lobbying 
and action bodies being established and supported.

18



DEMYTHOLOGISING THE NDP

One of the more common misperceptions amongst 
South Africans is that the NDP has no plan and hence 
that it will be ‘just another vision going nowhere’.

It seems South Africans have forgotten, or are not aware 
that the NDP was approved by Cabinet in 2012. The 
implementation of the NDP is therefore closely aligned 
to the Medium Term Strategic Framework (MTSF) of 
Government, with plans across sectors working to five 
year implementation phases up until 2030. In turn, 
each of the five year phases has specific targets and 
outcome measurements and in turn, specific targets 
and outcome measurements are identified for each 
year of implementation. Getting government, civil 
society, business and labour to discuss and commit to 
how they will position, negotiate and work together 
with the plan, as a common vision for the future of all 
South Africans, is crucial.

We are currently in the first five year plan phase of 
implementation, namely from 2014-2019, which has 14 
Outcomes across sectors including those of Education 
(Outcome One – ECD and Schooling); Health (Outcome 
Two); Safety (Outcome Three); Economy (Outcome Four) 
and Skills (Outcome Five – Further and Higher Education).

What this prevailing misperception highlights are two 
fundamental gaps that need to be urgently addressed. 
The first is of dire importance for South Africans to 
understand that there is a plan and that it is being 
implemented. The second is that the NDP is based 
on extensive research and consultation with South 
Africans across the board in terms of what we identified 
and agreed was necessary to create the South Africa we  

know is possible. South Africans therefore need to be 
empowered to work with the plans. We have run out of 
time to debate whether we have a plan or not. We need 
to get into action.

This means:

• Information about the NDP is found largely on the 
internet and NDP documents are large and incur 
considerable data costs when being accessed or 
downloaded. Given that South Africa is not yet a space 
of easy access to the internet, and given the current 
high costs of data, this excludes the majority of 
South Africans from accessing and engaging with the 
information. We must address this issue effectively 
and we must also find ways of bringing discussions, 
debates and dialogues about the NDP into public 
spaces, such as what the Oliver and Adelaide Tambo 
Foundation is currently doing with the tertiary sector.

• South Africans need to familiarise themselves not only 
with the NDP-Vision 2030 document, but must also 
get access to the MTSF, its activities and outcomes 
proposed and being implemented. In this way South 
Africans can identify where they can assist/partner 
or collaborate, and if necessary, critique aspects of 
its implementation to ensure that quality is achieved. 
Currently the majority of South Africans do not 
understand how they can contribute to the successful 
implementation of the NDP. Opening up access to 
information about the MTSF, profiling activities and 
opening platforms for public engagement, will also 
be critical.

THE NEED TO ADDRESS THE EDUCATIONAL SYSTEM AS 
A WHOLE AND NOT JUST ITS STRUCTURE

As the #student movements have raised more 
prominently since 2015 and yet with roots from the 
1990’s – a number of challenges face not only South 
African higher education students, but in many 
instances, students in higher education across the 
continent as well. Apart from the impact of globalisation 
and neo-liberalism in exponentially commodifying and 
raising the costs of education beyond the reach of 
most citizens, issues with regards to the relevancy of 
the curricula, pedagogies and content to the realities 
of Africa and its  vision, also needed to be urgently 

addressed. Further, the breakdown between education, 
labour and industry has to be critically addressed.

As we gain more clarity as a country on what the terms 
‘transformation’ and ‘decolonisation’ imply and entail, 
the realisation that our education system as a whole is 
not appropriate to our context and development needs, 
will gain traction. Ours is more of a systemic rather 
than a structural challenge. The current modalities of 
education and skills therefore need critique in terms 
of systemic issues. We cannot keep patching the 
structural problems.
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HARNESSING THE DEMOGRAPHIC DIVIDEND/ YOUTH BULGE

According to the UN World Population Prospects (2015 
Revision), the continent’s population reached 1.2 billion 
in 2015 and is projected to grow rapidly, reaching 
1.7 billion in 2030 and will more than double by 2050, 
to 2.5 billion in 2050 and reaching 3 billion in 2063. 
Its share of the global population will increase from 
16 percent in 2015 to more than 29 percent in 2063. 
More remarkable is the fact that about 46 percent of 
the 1.3 billion increase in Africa’s labour force over 
the period 2015-2063 will be young people, aged 
15-34, averaging 12.1 million a year (AU Roadmap 
on Harnessing the Demographic Dividend through 
Investments in Youth, 2017: 5).

Simplified, a demographic dividend which empowers 
the youth with the necessary and appropriate health 
and wellness support and skills and education means:

• A growing and productive labour force.

• Socio-economic growth/economic transformation.

• Growth in the consumption of goods and services.

• Transformative development for the continent.

On the other hand, a demographic dividend which fails 
the youth in the necessary and appropriate health and 
wellness support as well as education and skills means:

• Rising youth unemployment.

• Youth relying on aging and more often than not, 
a post-work older generation for support. 

•  Strain on the state.

• Increasing youth anger and frustration.

• Forced migration, radicalisation 
and violent extremism.

• Development decline/collapse.

As per the AU recommendations, we must invest in 
the youth:

• To increase employment of the youth and to support 
their entrepreneurship – we need more internships 
and employment of graduates; support and 
development of growth sectors such as Information 
and Communications Technology (ICT) for innovation 
and employment creation; access to credit and 
financial facilities and business opportunity support 
for youths.

• To enable a critical review of the education and skills 
development sectors, their curricula, pedagogies and 
the overall systemic issues.

• To ensure that we are appropriately understanding 
and addressing the health and well-being needs of 
the youth.

• To ensure participatory, representative and inclusive 
political processes and responsive state institutions 
for the youth.
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